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Abstract: This study critiques the digitalization gap in education, focusing on the neglect of extracurricular activities and the integration of Islamic values. While digital reforms enhance administrative efficiency and curriculum design, they often sideline activities that foster holistic student engagement. Platforms like SIAKAD and EdLink offer limited support for extracurricular programs, reducing Gen-Z’s exposure to interactive, value-based environments. A qualitative case study at IAIN Langsa, Lhokseumawe, and Takengon highlights the insufficient incorporation of Islamic values in co-curricular frameworks. Data from focus group discussions and interviews with stakeholders, lecturers, and students reveal logistical challenges and institutional resistance as key barriers. Misalignment with Gen-Z’s preference for integrated learning—combining spirituality, social justice, and career readiness—underscores the need for reform. Critiquing conventional engagement theories, the study proposes a new model rooted in Islamic principles to bridge theoretical gaps and promote holistic, meaningful student development in Islamic higher education.
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[bookmark: _Hlk182843167]Introduction
The digitisation of education in Era 4.0 has primarily focused on the formal academic administration and curriculum design in select Islamic higher education systems. Notable advances in this regard include the SIA, SIAKAD, and EdLink initiatives, which have facilitated improvements in learning processes at the institutional level. The accelerated digitisation of education is primarily focused on the advancement of academic and administrative processes, which often results in the neglect of the important function of extracurricular activities in engaging Generation Z or Gen-Z students. This gives rise to concerns regarding the integration of Islamic values and holistic career development beyond the academic sphere. It may be perceived that these reforms fail to recognise the importance of subjective values inherent to Islamic higher education in extracurricular activities. It is thought that graduates who have been educated in an Islamic institution will be better able to respond to the complexity of challenges in Era 4.0 if they have been imbued with the subjective values that characterise such institutions.(Supriyatno et al., 2021) 
 As a majority of global universities place an emphasis on extracurricular activities with the objective of fostering social (Nassr et al., 2021) emotional,(Aliu et al., 2024) and leadership development among their students.(Afwadzi et al., 2023) This equips students with the requisite skills to compete effectively in the global marketplace.(Ulya, 2018) 
Furthermore, existing theoretical frameworks concerning student engagement and institutional attractiveness tend to accord priority to global education practices(Szymkowiak et al., 2021) and digital advancement.(Herawati et al., 2022) This approach frequently fails to take into account the cultural, social, and religious aspects that are unique to Islamic higher education institutions. A concentration on academic achievement may result in a dearth of engagement from Gen-Z in activities beyond the classroom, as evidenced by the prevailing developmental frameworks.(Huda et al., 2023) A number of studies on Islamic higher education curricula have indicated that curriculum innovation in general does not adequately address this important issue.(Afwadzi et al., 2023) For instance, Assegaf's research on integrating entrepreneurship into the curriculum similarly fails to adequately address Islamic values.(Assegaf et al., 2022) 
The paucity of theoretical inquiry into Islamic values, as delineated in religious texts and educational philosophy,(Maskhuroh & Haris, 2022) is presumed to be associated with the comprehensive model of co-curricular approaches implemented in select Islamic higher education institutions.(Ashari et al., 2023) Nevertheless, the incorporation of Islamic values gives rise to co-curricular activities that align with the demands of the contemporary era and the distinctive aspirations of Gen-Z students. This ultimately results in a tendency for Gen-Z students to disengage from the extracurricular framework of Islamic higher education. Consequently, the extant literature also indicates a necessity for novel adaptations to enhance motivation among Gen-Z to enroll in Islamic higher education. 
It is notable that there is a distinct absence of integration of Islamic values within the extracurricular framework. This provides a potential avenue for the inculcation of Islamic values within a theoretical framework. Extracurricular activities are associated with the personal development of Gen-Z. It can be observed that in-class academic activities alone have not been sufficient to encourage increased enrolment of Gen-Z at Islamic higher education institutions.(Rodliyatun et al., 2022) Nevertheless, it would appear that some Islamic higher education institutions, especially those located in regions such as Institut Agama Islam (IAIN) Langsa, Lhokseumawe and Takengon, have not addressed this important issue. A preliminary investigation at these three Islamic educational institutions has revealed that initiatives to integrate Islamic values into extracurricular activities have not been employed.(Suyadi et al., 2022) 
Notwithstanding this reality, studies investigating the prospective incorporation of Islamic tenets into pedagogical practices,(Nassr et al., 2021) including communal values, ethical leadership, and spiritual growth, remain relatively understudied, particularly in the context of Gen-Z students. Consequently, the formulation of a comprehensive curriculum model within the framework of Islamic higher education remains an unfulfilled endeavour.
This omission is significant in that it fails to acknowledge the comprehensive education that Gen-Z students receive, which encompasses personal growth, career preparation and Islamic values within the campus community. Such values may be integrated into co-curricular activities. A review of the literature reveals that a number of related studies do not sufficiently address the potential of Islamic values-based co-curricular programmes in meeting these preferences and fostering enthusiasm for Islamic higher education.(Osenk et al., 2020) Despite the apparent enthusiasm among Gen-Z students, particularly female students, to pursue Islamic education, it seems probable that their ultimate decision regarding commitment will be influenced by career-oriented considerations.(Ulya, 2018) This raises the question of whether there is a correlation between the level of engagement among Gen-Z in Islamic higher education institutions and the implementation of Islamic values-based co-curricular activities. 
This issue highlights the urgent need to address the aforementioned gap by attempting to ascertain which determinants predominantly influence Gen-Z enrolment in Islamic higher education institutions. It is widely acknowledged that participation in extracurricular activities has a positive effect on students' academic performance, professional readiness and motivation towards pursuing higher education in an Islamic institution. It is anticipated that this strategy will address the aforementioned gap and result in an increase in the enrolment of Gen-Z in Islamic universities.
This study emphasises the utilisation of Islam-based extracurricular programmes as a strategy to attract and engage Gen-Z students in Islamic higher education institutions. Notwithstanding the considerable progress made in the realms of digitalisation and academic administration (e.g. SIAKAD, SIA, and EdLink), these innovations are largely confined to the formal academic system as a whole, and only partially integrate extracurricular engagement, which is a pivotal element in fostering enthusiasm and self-development among students.
Furthermore, utilising extracurricular activities to enhance their institutional appeal especially at Islamic higher education institutions in the regions (e.g. IAIN Langsa, Lhokseumawe, Takengon). It should be noted that Gen-Z's career-orientated, social, and emotional needs may drive increased enrolment.
The intended objective of this research project is to address the aforementioned gaps in both the literature and the reality of Gen-Z units. Hence, necessitating to investigate the potential of integrating Islamic values into the co-curricular framework so as to align with the motivations and educational preferences of the Gen-Z cohort.

Method
Research was conducted at three distinct geographical locations: at the Institut Agama Islam Negeri in Langsa, Lhokseumawe, and Takengon. Qualitative research methods were employed to identify areas of deficiency in the involvement of Islamic higher education institutions in strategies to increase the enrolment of Gen-Z students. The focus group discussions (FGDs) was to ascertain students' perceptions of Islamic values as they relate to co-curricular activities. In particular, emphasis was placed on the following areas: ethical leadership, community involvement and spiritual development. Specifically, the study sought to identify the strategies and roles of stakeholders at IAIN Langsa, Lhokseumawe, and Takengon that facilitate social responsibility and support students' spiritual growth through co-curricular activities.
[bookmark: _Hlk182843381]To strengthen the data, researchers used a case study approach to show that Islamic values were successfully integrated into extracurricular activities, documenting specific potential programs, interviewing organizers, and identifying best practices. In addition, in-depth interviews with faculty deans, student leaders, and program coordinators to examine how to model the integration of Islamic values into extracurricular programs. These interviews highlighted the importance of Islamic values integration in student life, institutional challenges, and strategies to adapt to the needs of Gen-Z units, offering a nuanced understanding of preferences, motivations, and reconciling tradition with modern university life. The systematically categorized data is shown in the table below: 



Table 1. Systematic categorization of data
	No
	Purpose
	Data Category
	Code
	Segment
	Subject/Sample

	1.
	Digitalization in education ignores the role of extracurricular activities in engaging Gen-Z
	Focus of digitalization reform
	Administrative Efficiency, Curriculum Design

	SIAKAD, SIA, EdLink prioritize academic processes over extracurricular activities.
	Deans, Vice Deans, and Lecturers

	
	
	Level of extracurricular neglect
	Extracurricular Activities Low Priority, Digital Bias
	Digital platforms that do not have features that support extracurricular programs.
	Lecturers and Students


	
	
	Impact on Gen-Z engagement

	Engagement Gap, Activity Misalignment

	Lack of personalized or community-based extracurricular initiatives reduces Gen-Z enthusiasm.
	Lecturers and Students


	2.
	Unexplored Islamic values in Gen-Z engagement in extracurricular activities
	State of cocurricular initiatives

	Current Practice, Minimal Integration of Religious Values
	Extracurricular activities that integrate Islamic principles such as moral values.
	Vice Dean and Lecturers


	
	
	Barriers to integration

	Institutional Barriers, Logistical Limitations
	Lack of resources, expertise, or willingness to adapt co-curricular structures to Islamic values.
	Vice Chancellor and Lecturer

	
	
	Alignment with Gen-Z preferences
	Holistic Education, Islamic-Oriented Values
	Gen-Z interest in values such as social justice, spirituality, and career-oriented learning.
	Student and related stakeholder 

	3.
	Neglected cultural and religious aspects in Gen-Z engagement theory for Islamic education.
	Gaps in student engagement framework
	Cultural Neglect, Religious Neglect
	Mainstream theories emphasize secular and universal engagement metrics without addressing religiosity
	Vice Chancellor,
Lecturers and Students


	
	
	Importance of Islamic Values in Engagement

	Spiritual Growth, Community Relations

	Islamic values such as ethics, worship, and communal support provide a unique dimension of engagement
	Lecturers and students


	
	
	Opportunity to enrich theory
	Islamic Context, Gen-Z Engagement Model
	A new model that blends Islamic principles and cultural nuances and addresses theoretical gaps.
	Lecturers and students




To facilitate data analysis, the information was systematically categorized into different themes for improved organization and interpretation. Ultimately, the collected data was analyzed using a thematic approach to identify recurring themes and insights, which informed the design of a co-curricular model that addresses the distinctive motivations and needs of Gen-Z students.

Results and Discussion	
Gen-Z Profile: A Snapshot of the Connected Generation
The following section presents a profile of Gen-Z. Gen-Z encompasses individuals born between 1997 and 2012 and represents the inaugural generation to have been wholly immersed in the digital age. As a consequence of being socialized in an environment where smartphones, social media and on-demand services are the norm. they display an unparalleled level of technological fluency, which in turn shapes their communication, learning and consumption habits.(Saxena & Mishra, 2021) Frequently referred to as "screeners," they are not only voracious consumers of digital content but also prolific creators, utilizing platforms such as TikTok, Instagram, and YouTube to express themselves and build communities.(Jeresano & Carretero, 2022) 
Members of Gen-Z assign a high value to authenticity, diversity, and purpose.(Zis et al., 2021) They tend to gravitate towards brands, institutions, and leaders that align with their espoused beliefs. They demonstrate a pronounced social consciousness,(Rosyiddin & Afandi, 2023) exhibiting a keen interest in matters pertaining to climate change, mental health, and social justice.Raslie and Ting, ‘Gen y and Gen z Communication Style’. Furthermore, they aspire to make meaningful contributions to society. In contrast to preceding generations, they demonstrate a proclivity for experiential pursuits over material acquisitions and evince a robust entrepreneurial inclination,(Herawati et al., 2022; Zis et al., 2021) with a considerable number aspiring to forge their own pathways through ancillary endeavors or nascent enterprises.
In an educational context, members of Gen-Z demonstrate optimal performance in dynamic, interactive environments that integrate technology with collaborative learning. This cohort of students displays a proclivity for personalized and gamified learning approaches and is drawn to purpose-driven education that integrates practical skills, career readiness, and values-based frameworks.
Despite their connectivity, members of Gen-Z encounter obstacles such as digital fatigue and mental health concerns that are intensified by their constant online engagement.(Huda et al., 2023) They are seeking a state of equilibrium and are increasingly embracing practices such as mindfulness, wellness, and spiritual growth. In Islamic contexts, there is a desire for a synthesis of faith with modern aspirations, with a preference for co-curricular and extracurricular activities that align with their spiritual, social, and professional development goals.
In conclusion, the characteristics of Gen-Z can be summarized as follows: they are digitally adept, socially conscious, and driven by a desire for authenticity and purpose. To engage this cohort effectively, it is necessary to gain an understanding of their values, to utilize technology in a creative manner, and to foster meaningful connections that align with their diverse, future-oriented worldview.

Digitalization in Higher Education: An Importance of Extracurricular Activities in Engaging Gen-Z Students
The increasing focus on digitization in higher education is driven by the desire to improve accessibility, efficiency, and convenience. The advent of online learning platforms, virtual classrooms, and digital tools for academics has precipitated a profound transformation in the manner in which content is delivered and consumed. The digital transformation of education is primarily concerned with the dissemination of academic content through online learning, with a particular emphasis on ensuring that students can access educational resources at any time and from any location. The increased focus on online content delivery, testing, and assessment has resulted in a dearth of opportunities for the development of co-curricular programs.
A considerable number of educators hold the view that digital devices can adequately address the majority of educational requirements, including student engagement.(Musthofa et al., 2023) While these devices facilitate academic content, they are not designed to foster emotional, social, or spiritual growth, which is critical for Gen-Z students. Extracurricular activities, such as community service, cultural programs, or leadership training, necessitate personal interactions, real-world experiences, and face-to-face engagement, which are more challenging to replicate in a digital environment. Digital tools and platforms tend to prioritize cognitive development, yet frequently neglect the significance of social-emotional and spiritual growth, which is fostered by extracurricular activities.
Digital platforms align with the preference of Gen-Z for immediate gratification, providing instantaneous access to information and entertainment. In contrast, extracurricular activities necessitate long-term engagement, dedication, and exertion to yield outcomes. Consequently, the digitalization of education has placed a greater emphasis on short-term academic achievement, at the expense of the more sustainable development experiences that are provided by extracurricular activities. 
This digitalization reform has also significantly changed the academic management system, prioritizing administrative efficiency, curriculum design, and standardized workflows. Platforms such as SIAKAD, SIA, and EdLink are designed to streamline academic processes. But it neglects the integration of extracurricular activities, which are crucial for holistic student development. The system emphasizes measurable academic outcomes and institutional accountability, reflecting a utilitarian approach.
The marginalization of extracurricular activities on digital platforms can be attributed to their low priority in the system design process. The majority of systems place a considerable emphasis on core academic processes, with extracurricular activities frequently managed manually or externally. This reflects an implicit bias that undervalues the contribution of these activities to the development of Gen Z character. Furthermore, the digital bias of these platforms is evident from the paucity of features for activity tracking, performance assessment, or collaboration tools for sports, arts, or clubs. Consequently, educational institutions perpetuate a culture that devalues extracurricular involvement, despite evidence indicating its efficacy in enhancing social competencies and psychological well-being. 
This imbalance has a significant impact on Gen-Z students, who are renowned for their digital fluency and proclivity for personalized, interactive platforms. Systems with limited extracurricular functions are unable to engage these students, which results in a gap in their involvement in co-curricular activities. Furthermore, the absence of integration for extracurricular programs based on Islamic values resulted in a lack of alignment between the activities and the values espoused. Over time, this contributes to a decline in motivation and the perception of education as rigid and one-dimensional, which is at odds with the values of diversity and personalization espoused by the Gen-Z cohort.
Furthermore, the promotion of community engagement through social networking features has the potential to enhance student enthusiasm and institutional loyalty. The incorporation of additional evaluation criteria that acknowledge accomplishments in non-academic domains will serve to further reinforce the significance of extracurricular activities. By rebalancing their focus, educational institutions can ensure that digitalization supports academic excellence while encouraging students' holistic growth, which is in line with Islamic values in a modern pedagogical context.

Integrating Islamic Values into Co-Curricular Frameworks: Strategies to Attract Gen-Z Students to Islamic Higher Education Institutions
The traditional Islamic educational system has historically placed a premium on the integration of academic and religious curricula, with a particular emphasis on intellectual development and spiritual instruction. This narrow approach fails to recognize the potential for fostering holistic development through co-curricular programs that prioritize leadership, social responsibility, and student engagement within an Islamic framework.
The characteristics of Gen-Z students include a desire for relevance, flexibility, and a sense of personal responsibility in their educational experience. The Islamic higher education institutions in Langsa, Lhokseumawe, and Takengon have been relatively slow to innovate in terms of extracurricular offerings that integrate Islamic values in ways that align with the needs and preferences of modern college students. While traditional religious programs may prioritize rituals or religious knowledge, there is often a paucity of innovative programs that integrate Islamic teachings into areas such as leadership, community service, or personal development in ways that resonate with Gen-Z students.
In some Islamic contexts, the institutional structures may lack the flexibility to incorporate a diversity of interpretations of Islamic values that resonate with students who are navigating the complexities of modern life. This may result in a discrepancy between the institutional offerings and the personal development needs of Gen-Z students, which could potentially affect their motivation for pursuing higher education at Islamic institutions. 
In order to reconcile tradition with modern requirements, the incorporation of Islamic values into extracurricular activities necessitates a meticulous methodology that is sensitive to the diverse backgrounds of Gen-Z students while upholding Islamic tenets. A common perspective among stakeholders is that it is challenging to bridge this gap, which has resulted in a paucity of inquiry into the integration of Islamic values into extracurricular frameworks.
The integration of extracurricular initiatives with Islamic principles that emphasize moral and community values remains an underdeveloped area of educational practice at the subject institutions of this study. Although such initiatives have the potential to promote holistic growth and align with broader educational goals, current practices reflect minimal integration. This neglect highlights the philosophical tension between traditional institutional priorities and the evolving needs of modern students, particularly Gen-Z. Co-curricular initiatives that incorporate Islamic principles, such as encouraging community involvement, emphasising ethical behaviour and instilling moral values, are essential to a well-rounded education.
However, these initiatives are often limited to superficial activities or occasional programmes, rather than being embedded in the educational framework. The lack of consistent and meaningful integration reduces their potential to contribute to character development and education based on Islamic values.
The integration of Islamic principles into extracurricular activities is hindered by managerial resource constraints, particularly in the absence of personnel with the requisite qualifications. Institutional resistance represents a significant challenge, as universities often prioritize academic metrics and standards frameworks over broader educational values. This resistance is evident in the lack of understanding of the importance of such integration or reluctance to allocate resources to develop extracurricular structures that are aligned with Islamic values.
Furthermore, logistical constraints, such as an inadequate expertise or intellectual resources among educators or even the absence of culturally and religiously sensitive program designs, impede implementation. This ultimately perpetuates an academic environment that is inherently unequal. The discrepancy between the extracurricular options available and the preferences of the Gen-Z demographic serves to further exacerbate the issue. Members of Generation Z seek an education that reflects holistic and purpose-oriented values, with an emphasis on social justice, spirituality, and career-oriented learning. 
Nevertheless, the limited integration of Islamic principles into extracurricular activities has resulted in the development of programs that fail to engage or inspire students. The discrepancy between the aspirations and identities of the Generation Z cohort and the content and methodology of institutional initiatives has resulted in a sense of disconnection from these initiatives, which in turn has an impact on their overall educational experience.
In order to effectively address these challenges, it is essential to reimagine extracurricular initiatives in a way that makes them more inclusive and impactful. It is of the utmost importance that academic institutions acknowledge the philosophical significance of integrating moral and spiritual values into extracurricular activities. Such an approach will ensure that these programs are aligned with the academic learning objectives set forth by the institution. This may entail educators designing and implementing values-based activities, leveraging digital platforms to enhance accessibility and engagement, and fostering partnerships with community organizations to exemplify Islamic principles in tangible and pertinent ways.
A reorientation towards extracurricular activities anchored in Islamic principles and community engagement also appears to align with the preferences of the Generation Z cohort. By offering students the chance to engage with spirituality in a way that is linked to real-world applications, such as social justice initiatives or entrepreneurial projects based on Islamic ethics and principles, educational institutions can facilitate more meaningful learning experiences. This approach not only enhances student engagement but also contributes to a comprehensive vision of Islamic higher education that cultivates intellectual and spiritual growth, equipping students with the tools to lead meaningful, Islamic-based lives. 

Addressing Cultural and Religious Gaps in Student Engagement Theories: Key to Gen-Z's Personal Development in Islamic Higher Education
The cultural and religious aspects of student engagement theory, particularly in relation to strategies for designing co-curriculum activities in the context of Islamic higher education, appear to be theoretical propositions that fail to take subjective values into account. The majority of student engagement theories were developed in the context of Western education, which espouses a secular view of student development. These theories place a premium on the cognitive, social, and emotional aspects of engagement, yet frequently fail to acknowledge the impact of culture and religion on students' personal identity and growth. The objective of this framework is to address the broader population of college students and the religious and cultural needs of Islamic institutions.
The theory of student involvement is based on a universal approach that does not adequately consider the specific cultural and religious identities of the students in question, thus limiting its applicability in diverse contexts. This shortcoming is exemplified by the case of Generation Z students in Islamic higher education, who may encounter intricate intersections between their cultural, religious, and academic lives. The theory is less effective in understanding how to engage Generation Z students in an Islamic context due to its failure to consider these dimensions.
Traditional theories of student engagement have the potential to operate within a one-size-fits-all framework that fails to account for the intersectionality of race, religion, culture, and other identity markers.(Ashari et al., 2023) The lack of nuanced models that incorporate students' religious identities, particularly at Islamic institutions, results in an incomplete understanding of students' Islamic values. Gen-Z students have multifaceted identities that extend beyond their academic performance, and engagement models that do not account for religious and cultural contexts are likely to be inappropriate for them.
Theories of student engagement that focus on personal development do not sufficiently emphasize the spiritual and moral dimensions of student development. In Islamic higher education, students' personal development is closely tied to their spiritual journey, and ignoring these dimensions leaves out important aspects of understanding the full scope of engagement. Gen-Z students at Islamic institutions seek personal and spiritual development that is consistent with their religious beliefs, and theories of engagement that do not address this are less effective in meeting their needs.
Theoretical frameworks on student engagement have been developed without adequate representation of students from diverse cultural and religious backgrounds. This has resulted in models that are not fully reflective of the nuances of engagement among students from different cultural and religious contexts. This has resulted in models that assume a neutral, non-religious context and, as a consequence, fail to address the specific engagement needs of students in Islamic higher education. It is therefore imperative that theoretical frameworks evolve to reflect the diverse realities faced by Generation Z students, particularly in contexts where religion plays a pivotal role in shaping their identity and development.
It is of the utmost importance that educational institutions implement co-curricular frameworks that guarantee student engagement strategies, as these are fundamental to fostering motivation, participation, and success in academic settings. However, mainstream engagement theories frequently adopt a secular and universal perspective, emphasizing metrics such as academic performance, participation rates, and psychological motivation. While these theories offer valuable insights, they tend to overlook the cultural and religious dimensions of engagement, particularly for students who strongly identify with Islamic values. This represents a significant omission, particularly in a context where religion and culture play an integral role in shaping individual and communal identities.
The failure to consider the role of culture and religiosity in engagement theory results in a lack of alignment between the theoretical framework and the lived experiences of students whose lives are profoundly shaped by their faith. The prevailing frameworks adopt a "neutral" stance, striving for universality but inadvertently excluding groups with disparate cultural and religious affiliations. For Muslim students, this can result in a sense of alienation, as their engagement with education is frequently associated with values such as ethics, spiritual growth, and community support. In the absence of consideration of these dimensions, current co-curricular models may prove ineffective in resonating with or fully engaging these students.
Islamic values provide a comprehensive framework for rethinking student engagement, offering a set of principles that can be integrated into educational practices to enhance engagement.(Afwadzi et al., 2023) These principles encompass ethical behavior, accountability, worship, and community relations, all of which have the potential to markedly enhance engagement when integrated into educational practices. For example, activities that incorporate acts of worship, discussions of moral dilemmas, or service-based learning projects rooted in shared concerns are well-suited to Islamic teachings. Such approaches not only provide intellectual stimulation but also meet spiritual and emotional needs, thereby encouraging a more holistic form of engagement.
These findings are consistent with the philosophical tenets of Islamic values, which are distinguished by their capacity to reconcile individual aspirations with collective obligations. An engagement framework that incorporates these principles can assist students in perceiving education not only as a route to individual achievement but also as a vehicle for contributing to society in meaningful ways. This perspective is consistent with the growing interest among Generation Z in purpose-driven living and their inclination toward issues such as social justice, sustainability, and community engagement, as evidenced by recent studies.
It is possible to enrich extant theories of engagement by incorporating Islamic principles and cultural nuances in a number of ways. The creation of novel co-curriculum models that integrate these dimensions could help to resolve the theoretical shortcomings of the existing framework. For example, an "Islamic Gen-Z Engagement Model" could integrate contemporary pedagogical techniques with Islamic values, emphasizing self-reflection, social responsibility, and career-oriented spirituality. Such models may also utilize culturally relevant pedagogy to establish an environment in which students feel cared for and understood, thereby enhancing their connection to the learning process. The integration of these elements into an engagement framework may necessitate the implementation of practical strategies, such as:
1) The curriculum should be designed in a way that allows students to explore both secular and religious perspectives on global issues, encouraging critical thinking while respecting the views of students with faith-based worldviews.
2) The implementation of extracurricular programs that encompass faith-based service initiatives, thereby fostering community involvement and spiritual advancement.
3) The implementation of digital tools to enable personalized engagement pathways, such as the creation of applications that integrate Islamic teachings with educational content or facilitate collaborative learning in faith-based contexts.

By extending the engagement framework to encompass cultural and religious elements, educators can develop systems that resonate with a diverse student population. These enhanced models have the potential to facilitate more profound connections between students, their educational experiences, and their communities, thereby fostering a sense of belonging that extends beyond the conventional engagement metrics observed in the context of Islamic higher education institutions.

Conclusion 
The evolving educational landscape reveals significant deficiencies in the ability of institutions to meet the comprehensive needs of students, particularly in the areas of digitization, co-curricular initiatives, and student engagement frameworks. The digitization reforms tend to prioritize administrative efficiency and academic processes, which may inadvertently result in the neglect of extracurricular activities that foster creativity, teamwork, and social interaction. The absence of support for extracurricular programs on platforms such as SIAKAD and EdLink results in the alienation of Gen-Z students, who are seeking personalized, interactive learning experiences that balance academic and non-academic growth.
Similarly, extracurricular initiatives that integrate Islamic principles encounter institutional and logistical limitations. The scarcity of resources, expertise, and priorities has led to the implementation of activities that merely superficially address moral and spiritual development, rather than integrating Islamic values into the educational framework. This neglect contrasts with the potential of Islamic values, such as ethics, community, and spiritual growth, to provide a meaningful context for engagement, in line with students' holistic aspirations. 
This discrepancy is further substantiated by theories of student engagement, which predominantly concentrate on secular and universal metrics, thereby disregarding the cultural and religious dimensions. For Muslim students, whose engagement is often tied to spiritual and ethical principles, this omission creates a gap in the theoretical framework. The lack of a framework that acknowledges the religious and cultural identity of these students limits the potential for genuine engagement. The Islamic value system, with its emphasis on purpose, community, and moral accountability, provides a distinctive opportunity to enhance this framework and facilitate meaningful connections between students and their education.
Gen-Z students, characterized by digital fluency, a desire for personalization, and an emphasis on goal-oriented values, are still underserved by the existing system. The lack of integration between academic, social and spiritual dimensions alienates these students and reduces their enthusiasm for various institutional services. To bridge this gap, there is a need to reorganize the educational model to include culturally relevant and faith-based strategies that address the complex identities of this generation.
In conclusion, it is of the utmost importance that educational systems evolve in a manner that accommodates the intersection of academic, social, and spiritual needs. This will result in the establishment of a framework that aligns with the values and aspirations of Gen-Z students. By embracing inclusivity and integrating Islamic principles where relevant, educational institutions can foster a more holistic and engaging educational experience. 
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